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ABSTRACT

This research project was carried out at Alianza Educativa Social ASE located in
Minuto de Dios neighborhood in Bogotá, Colombia. This project emerged from the
different concerns about students‘ English level and the lack of time they have for learning
English. We took into account the observations of the teaching practices which were
carried out at ASE. All our work was based on a Mixed Method Approach to build up the
instructional design and the use of technological tool as a web page. These tools were
considered to be the most suitable to improve English speaking and listening language
skills.
In this Action Research study we explored the value of communicative skills in
EFLL. The study was carried out with students of basic level at Alianza Educativa Social
ASE in Bogota. Data was collected by means of tests, surveys and self-assessment. The
results of the data analysis evidenced that students connected technological mediation to
personal life experiences, real life events, and the English learning process inside or outside
the classroom. The research also showed that Autonomous Learning and the technological
mediation are perceived as a complementary and integral tool for the learning process.
Key Words:

Technological mediation; autonomous learning, web 2.0 in language learning,
action research, constructivism, developing language skills ―Speaking and Listening‖.
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1.1 Introduction
After having identified the needs of the course and the problem; the project proposed
the use of technological mediation from the mixed methods research through the
implementation of a diagnostic test and surveys applied during the process to students.
Those diagnostic tests showed the difficulties that students had about their English
language learning process. From the analysis of the results we decided to design strategies
to improve English listening and speaking skills. These strategies were developed
according to the necessities of the group. This means that the research methodology was
designed based on the principles of constructivism because every time we were creating
situations which students had to solve some problems with the knowledge they had
acquired; the main purpose of that was to stimulate their critical thinking, in order to create
meaningful learning that helped them to solve problems or real situations in their lives.
This Action Research study had as purpose to identify, analyze and systematize the
students ‗experiences related to the use of technological which allowed us to answer the
research question: How does technological mediation facilitate English language learning
in processes with low class regularity? Involving the families, the students, the teachers and
ASE as protagonists in the design, implementation and the results of this project. This study
aimed at two main purposes. On the other hand, the idea was to analyze students‘
assumption and reactions before, while and after suing technology mediation as a tool to
learn English. On the other hand, it was seen as important to examine the value of speaking
and listening skills learning processes English through of ICTs.
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The study embraced some important beliefs and constructs about language teaching and
learning. The first element is the role of learners in the learning process. Regarding this
aspect, students are active subjects whose ideas, feelings, emotions, and thoughts play a
very important role in EFL learning processes. Another fundamental element that is implied
in this construct is that language learning processes have to be meaningful, implying that
the learning experiences have to be closely related to the learner‘ s interests, likes, dislikes,
problems, emotions and in general to the learner´s subjectivity. To illustrate, in our
pedagogical intervention we designed a web page where students could find and study five
units that included nine virtual guides to develop during the course.
Regarding EFL language learning methodology the study embraces a communicative
view; this means that students are encouraged to use the language code to communicate in
listening or speaking way, and that the formal aspects of the language are not directly
worked on. The emphasis was on conveying meaning through the target language rather
than grammatical accuracy.

1.2 Statement of the problem

This research project was carried it out at "Alianza Social Educativa" ASE, located
in Minuto de Dios, Bogotá, Colombia. This project emerged from the different concerns
about the students‘ English level and the lack of time they have to review and practice
English by themselves; we took into account the observations of the teaching practices that
were done at ASE.
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The observation and practice processes were carried out during 2010 and 2011 with
twenty five students from six to eight years old at Alianza Social Educativa ASE, and two
teachers from La Salle University. First, students started to take English Basic class on
Saturdays during four hours each, some kids were studying at Morisco School where we
did the observation but the rest of them were studying in other schools. Besides, through
the observation process we started to analyze the needs that those students had in their
English learning Process.
During our observation we analyzed that although classes on weekdays are
programmed correctly according to the time required for the right development of the
program, there were gaps of seven days between classes. This fact made very difficult to
get in a continuous process. Besides teachers were very disappointed and they said our job
is to make the children speak in English. For those reasons, students were not able to
continue their learning process because they forgot the previous knowledge acquired every
session and teachers had to enhance and to teach again the same topic. In fact, weekly class
goals were achieved fully by the students and teachers, but the gap between classes did not
make possible a continuous feedback in the learning English process. In detail, on Saturday
classes did not allow us as teachers to work hand in hand with the students as it is expected
from a process of learning a second language. Same way, there was no time assigned for
the activities in feedback, the lack of continuous work on the topics proposed and expected
by ASE in the Children English Course. To support continuous learning, they were
essential that teachers carefully choose activities so that they provide instruction that
explicitly addresses the children‘s identified needs
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After two English sessions, we made the decision of designing and implementing a
diagnostic test to students in order to analyze what their English level was and what are the
weaknesses about English learning process. One of the tools for that was a diagnostic test
in order to know if children had the English level expected for the course. As a result of
that diagnostic test we concluded that there are students who had a lot of difficulties using
the target language code to communicate and interact even using very simple language
instructions. For example: they did not know how to use or understand the questions;
what is your name? Where are you from? How old are you? What are your favorite
animal, color and food? How can you spell your name? In fact, they did not know to say
hello, good morning, goodbye and to talk about members of their families. For more
details see Data Analysis (Chapter 3). As conclusion of it, we could identify that students
had weaknesses because of the lack of continuity as a consequence of the gaps between
sessions to session. Suggested activities engage children in learning subject area and
extend their world knowledge also learning experience approach to literacy for children
leaning English can be an integral component of, or supplementary to, classroom
instruction and learning experienced supports developmentally appropriate instruction for
children. The expectations, activities and resources are in keeping with the cognitive,
linguistic, psychical, and social behaviors of children from kindergarten.
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1.3 Justification

This research might have an impact on different educational instances since the results
given can show us the impact that the mediation technology generated in the students in
their learning process; with this research we can identify how can the technologies could be
used in the English learning.
According to the observation realized during our practicum and the limitations
described in the statement of the problem, the research project done will promote spaces
witch students will be able to improve their English Language learning process in different
context where one of the learning problems are the low frequency classes, this problem will
solve through the new technologies linking up with the classes and the homework in order
to offer them a continue learning; this research project might also contribute to understand
how students can review and reinforce their target language skills outside the classes.
Probably there are a lot of schools that have problems with the lack of continued
learning process as a consequence of the short time during the week disposed for the
sessions and the space between, as a result of this the student use to forget the topics
studied in the class, it does not allow teachers to advance as fast as they could with the
learning process specially in the listening-speaking skills ; for that reason our research
project could solve this problem, since the students will have to access to a web page in
order to review and reinforces all of the topics, also teacher should articulate the mediation
technology with all of the classes as well.
Our research project will facilitates the acquisition of a knowledge in children
because it proposes make students study in an autonomy way with the teacher guide and the
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accompanied by an adult, it will involve to students in their own learning process, because
they have to do some task by their own; as a consequence of that will create confidence and
motivation in them. The opportunity to adapt and include different activities in the web site
will be able to give students a technological environment meanwhile they develop their
academic process. Thus, the web page always must be connected between the classes.
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1.4 Research Question

How does technological mediation facilitate English language learning in processes
with low class regularity?

1.5 Research objectives

Main objective:
To analyze the impact that technological mediation has in learning English as a
foreign Language.

Specific Objectives:
 To analyze the relation between the students‘ general language performance and
technological mediation.
 To identify the weaknesses and strengths that students have according the activities
proposed through a technological mediation like a webpage.
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CHAPTER 2

2.1 Literature Review
In the following chapter we present the theoretical standpoints according to the
collected information of the research process, we also present the connection between that
information with the research objective. In here we also involve the importance and the
advantages of the new learning techniques and its mediation in the school according to the
last studios made about this topic. The purpose of this chapter is to take into account some
important aspects that allow readers acquire a critical point of view.
We are going to find sources that tell us some information from different technology
concepts and mediation technology.

In this research project, technological mediation could be applied in the
development of educational software for children who are learning English as a second
language. (Revista Iberoamericana de Educacion, 2004) One of the biggest challenges
today is to improve the quality of education for this reason the author ensures that students
learn more and in a better way, also it is the concern of teachers and educational
institutions. This requires that students have more learning environments and effective
teaching, learning experiences that allow them to develop their thinking skills and ability to
learn. In this sense, virtual learning environments represent new possibilities of access to
education. However, when the design of these environments is made without adequate
scientific basis and without a clearly defined educational purpose, the benefits of learning
activities can be diminished significantly.
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According to current theories of cognitive psychology, the information itself is not
conducive to knowledge, it is necessary to provide a series of conditions conducive to the
process of learning. It is not simply to provide information for the learning to occur.

Fainholc, (1999) study found the following:
It is necessary to promote the "fundamental educational transactions that occur
between students or teachers and students to each other, and contributing to the
Communicative circularity undisputed in the construction of knowledge (P.64)
The high order of complexity of the educational process in the context of
contemporary society indicates need to develop strategic approach to knowledge creation.
This strategy must be focused not only on individual learning, but also in a collaborative
learning, which is supported by a technological network that enables creation of social
network promoting dialogue among the actors of the process of teaching and learning; the
technological mediation as a strategy to innovate the teacher - student interaction in
disciplines that use the traditional method of teaching and learning. In the context at ASE
this experience searched qualifies the educational process through the use of a virtual
learning environment. This experience showed that integration and features offered by
information and communication technology allow you to extend processes and production
activities and socialization of knowledge beyond the confined spaces of the classroom
(Pais, S. el al 2009 Paragraph 1:)
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Nowadays we live in an ever-changing society. The educational context is
no exception, and requires a renewal of paradigms. Profound changes to the role and
function of the professor and the students are particularly vital. Active, cooperative
and participative methodologies of learning must be privileged, breaking with
magisterial education and the mere transmission of knowledge. Technological tools,
mainly those allowing remote use, can become a major element in the educational
context, promoting significant and self-regulated learning by the student, always
under the direction of the teacher.

2.2 Technology as a learning mediation tool

Technology is a body of knowledge used to create tools, develop skills, and extract
or collect materials. It is also the application of science to meet an objective or solve
problems.
Cabero et al. (2000) argues that technology is a formation and communication
system that has as objective to design, research and produce materials that can contribute in
the innovation and the experimentation in students; Technology is the set of technical
knowledge that allows us to design and to create goods services that facilitates the
adjustment to the way and satisfy the needs of people; somehow is important to take in to
account that the implementation of ICT into the classroom must be guided by the teacher in
order to contribute with the acquisition of the knowledge, for that reason is important that
teachers take in to account the learning process that According to Gagné, R. (2005) is a
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process by people can give solutions to real problems with the acquisition of any

knowledge; it is a mechanism that helps people to resolve complex situations with different
information. The learning has a fundamental importance because it develops the skills in
humans been, since it increases the motivation, the cognitive processes and the intellectual
abilities; in fact the implantation in the classroom must solve the students needs, including
the factors that have the learning process.
According the last statements, first we identified the students needs with the
application of a diagnostic test, the purpose of that was identify the students‘ strengths and
weaknesses in order to solve the problems that they had working on their weaknesses
without forget their strengths.
ICT‘s can help to teachers to facilitate the acquisition of theoretical bases and
operative skills that allow them to integrate the knowledge into their students , the didactic
means in general and the based ones on new technologies, also it helps to acquire a global
vision on the integration of the new technologies in the curriculum, analyzing the
modifications that suffer his different elements: contents, methodology, evaluation, etc.
finally ICT‘s qualify teachers to think about his own practice, evaluating the paper and the
contribution of these means to the process of education - learning.
The new technologies offer many opportunities to innovate the way the teachers
teach any knowledge in the classroom, with technologies people can change the methods in
order to access to a higher learning, however is important to take in to account that ICT‘s
do not remove the need for teachers, but changes their role in relation to the learning
process because students could get confuse with a lot of information, is necessary that the
teacher organizes the topics and gives the information to the learners.
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Some authors had designed a lot of methods in order to improve different skills in
students, the idea is to have an specific way to teach for each students, however, in some
cases we as teacher fall behind in the history and we do not use the strategies proposed, in
other words, is important to know that If someone wants to teach, he has to take in to
account that education is not just to transmit information, the most important thing is to
mold the student‘s knowledge, to use the previous knowledge in the acquisition of new
information; the students have to criticize everything they learn in order to become
analytical to develop mental structures; for that reason we can find activities, text etc. in
every way that can help us in our teaching, also teachers can design material to an specific
population, it in order to find the specific problems, needs that learners have. On the other
hand, to promote the motivation, professors can integrate technologies in their classroom,
nowadays learners is important catch the attention of them in order to have a good learning

What is CALL, ICT, and TELL and what are the basic objectives to apply it in the
learning process?
CALL: (Computer-assisted Language Learning) According to Levy (1997) CALL is
an approach to language teaching and learning in which the computer is used and aid to the
presentation, , reinforcement and assessment of material to be learned, usually including a
substantial interactive element. A term describing a program whose input and output are
interleaved, like a conversation, allowing the user's input to depend on earlier output from
the same run. The interaction with the user is usually conducted through either a text-based
interface or a graphical user interface.
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ICT (Information and Communications Technologies) Rogers (2002) argues that
ICT is the merging of telephone networks with computer networks likened to an individual
able to interact purposefully with its surrounding realities which are perceived and modified
by various receptors and effectors.
TELL (Technology Enhanced Language Learning) according to Levi (1997) is the
possibilities offered by the Internet and communication technology for reinforcement in
applications for language learning and teaching.
Basic objectives to apply CALL, ICT, and TELL:


To increase learner awareness and the understanding of their own learning process.



To develop autonomous attitude towards learning.



To help learners develop and incorporate learning strategies.



To encourage learners to think critically

Devices and Applications:
Table1: CALL, ICT and TELL
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The CALL, ICT and TELL can develop the understanding in students for that reason,
our research project was based on the implementation of those instruments, because this it
increase the autonomous learning, since students can feel more comfortable with the activities
proposed because are more attractive, and teachers can propose all the activities as possible
including different exercises which students can adopt an active and critical position in order
to the develop the language skills.

2.3 Web 2.0

Analyzing the students‘ needs at Alianza Social Educativa ASE, the web 2.0 must be a
strategy to reinforce and articulate the independent work in their learning process. For this
reason, the followings paragraphs will talk about web 2.0 in some authors‘ assumptions and
what is the importance of the Social Networks at present. Finally, we will detail all the
technological tools that will be used in this project.
According to Salomon et al (2011) web is an instrument reliable, chronological and
structured. While Web 2.0 tools rely in traditional Web pages, the Web 2.0 system is
structured differently. Traditional Web pages are designed and posted in an arrangement
that the designer deems important, whether it is to get a specific message across or to
showcase specific content. Web 2.0 pages display their content in reverse – chronological
order. The purpose of this structure is to address the immediacy of web content so authors
and collaborators can link to other 2.0 Web pages on the same topic, link to traditional Web
pages, and display comments.
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Salomon et al (2011) study found the following:
Web sites were isolated information 'silos'--all content and no functionality but today,
the next generation of Web sites gives power to the end-user, providing visitors with a
new level of customization, interaction, and participation. Many Web sites now allow
users to upload, categorize, and share content easily. Weblogs and podcasts allow
anyone to publish or broadcast on any topic. Wikis provide information that is
constantly updated by the end-user.
This assumption is compared in the Table 2 which content comparison of old and new
ways of working among web 1.1 and web 2.0. These new technologies are changing our
relationship to the Internet. For this reasons, Salomon and Schurum (2011) ask and respond
the next question: What can Web 2.0 tools offer educators? Web 2.0: New Tools, New
Schools provides a comprehensive overview of the emerging Web 2.0 technologies and
their use in the classroom and in professional development. Topics include blogging as a
natural tool for writing instruction, wikis and their role in project collaboration, podcasting
as a useful means of presenting information and ideas, and how to use Web 2.0 tools for
professional development
Table 2: Comparison of old new ways of working
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Nowadays, the education requires new teaching and learning processes to be located
on the knowledge and information society scene. For that purpose, Information and
Communication Technologies (ICT) and Web 2.0 are tools that potentiate virtual spaces for
social interaction, collective participation and free technologies based on open, flexible and
easy to use for this type of population.
According to Livingstone, et al (2007). Online content creation is a relatively new
phenomenon, supported by the development and promotion of web 2.0 applications,
encouraging young people‘s more interactive contribution to the internet. For this reason,
children at ASE develop among their families autonomous work using virtual guides which
content activities according to the work classes in order to create, interactive, reinforce and
know more about their own learning process in English.
Also Reilly et al (2005) think that Web 2.0 is not only a technological revolution
that is content a group of Web development technologies that follow more interactive, more
an attitude, a social revolution looks for architecture of participation through open
applications and services.
However, if we as teachers think about ICT in the process learning, we must know
that independent work of our students should be oriented for each teacher who will be a
reliable guide in order to motive the independent work in every student. Likewise, Stephens
T. says that web 2.0 is a collection of technologies and frameworks that enable
collaboration forma a social perspective.
After we know different means about the web 2.0 so the following paragraphs will
show some technological tools that should permit to develop three of the macro skills such
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as listen, speak and write abilities. Similarly, those tools should help to reinforce the topic
studied in classroom with the independent work must be the student among every week

2.4 Technological Mediation in the classroom

Harmer. (2007) argues that J. How to Teach English 2007. Some teachers are more
comfortable with these various pieces of educational technology than other. There is no
reason why everyone should be equally proficient or everything. However, students will
expect teacher should know how to use the equipment that they have elected to use.
We would like to turn now to a consideration of the use of technology in English
learning for specifics purposes among computer and multimedia applications. According to
Dan, D. (1983) a talk entitled ―The promise and threat of computers‖ are incredibly
powerful devices, capable, I think, of destroying both literacy and teachers if they are not
used intelligently. Similarly Canale, M, (1985) asked:
Should we view the computer as just another tool or appliance that is simply to be
mastered and put to use, or should we view it as a language or medium that is
capable of generating unanticipated goals and images. (P. 259)

For those reasons, we try to ask to what extent we use the technology. We come
since the 1980s in using online communication in the language classroom but the question
is in 2011 are we using the technology intelligently? But this discussion takes a broad view
of computer applications in CALL. It includes implications in which the learning
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experience derives directly from the interaction between learner and computer. So, could
the technology to be used to articulate the class work and homework?
According to Celse (1991), Teaching English as a Second or Foreign Language said
that computer-delivered tutorials are used primarily to introduce new information to the
learner in a way that closely parallels how teachers, lessons and technology often present
new instructional content. As will show chapter 5 Data analysis, technological tools into
the classroom play main role with learning and teaching English process, this fact enables
to work the same topic but in different ways using new strategies, new resources in order to
develop listening and speaking skills in beginners students.
As a conclusion, when we are talking about technological mediation, it is important
to mention several possible reasons for using the Internet in Language Teaching. According
to Richards et al. (2002), on rationale is found n the belief that the linguistic nature of
online communications is desirable for promoting language learning. Another possible
reason for using the technology is that it creates optimal conditions for learning to listen. In
our case, children had the lack of the listen and speak skill and they had to practice those
skills at the classroom and at home. A fourth possible reason is the belief that learning
computer skills is essential to students‘ future success; this reason suggests that it is not
only a matter of using the internet to learn English, but also of learning English to be able
to function well on the Internet.

2.5 What do kids really need for learning English?

According Benson et al. (1998) most adults today are deeply concerned about young
people: We are worried about our own kids, our neighbors' kids, the students in our
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classrooms, the youth in our congregation, and kids in general. We have seen the stories
and the appalling facts about teen pregnancy, violence, school failure, substance abuse,
sexually transmitted diseases, eating disorders, and suicide. We have watched the news and
stared at images of alienated, angry kids who seem unreachable and doomed. We feel
powerless to help because nothing -no program, initiative, strategy, or organization -seems
to be working long enough, hard enough, or for enough kids. It is depressing, frustrating,
and frightening, but it does not have to be that way. What if you knew that there were
specific, practical things you could do to make a tremendous difference in young people's
lives? What if you saw documented proof that these specific, practical things really work?
The School Psychological Service: there were mixed reactions to the support
provided by the school psychological service
According to Salomon et al. (1994), English Language learners and English as a
second Language: Some research as indicated promise in using technology to work with
students. Daud and Husin (2004) found that the use of a computer program helped ESL
(English a Second Language) students develop critical analysis skills. Allowing ESOL
(English for speaker of other languages) students to create electronic portfolios on personal
Web sites created a nonthreatening alternate evaluation solution to traditional standardized
assessments ; use of written language for personal expression and enjoyment increased
when discussion boards were introduced, of course teachers need to be prepared to utilize
technology un their classrooms. Brown and Warschauer‘s (2006) study found that while
new teachers were Knowledgeable of the many types of technology available, they were
not sufficiently prepared to integrate this technology into curricular activities.
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But, how do children get Information? According to Salomon (2007), Students
have always been social. Older technologies such as television were not social: individuals
watched passively even if they would talk about what they had seen. Today‘s technologies
are interactive. Students go online to meet friends, seek information and find out what the
need to know these are social activities and involve instant messaging, e-mails blogs, and
social networking Web sites.
Young people‘s personal networks of friends are always available. Youngsters are
part of a group even when alone in their bedrooms. They interact; get advice, from
opinions, plan events. And gather with friends. As their interests vary, their groups vary,
and so they may be part of several networks at one time.
According to Erben (2009), some implications for the classroom are ELL enters a
classroom in the United States with an already existing full repository of cultural tools,
concepts, and techniques that have been shaped by his or her culture of origin – the
dissonance between the understanding an ELL has if these and the understandings given to
cultural means in a U.S. classroom can impose significant hurdles to learning for an ELL. A
teacher needs to be sensitive to these discontinuities and proactively help an ELL learn the
meanings attached to cultural practices and artifacts- meanings that are not overtly taught,
but nevertheless intuitively known native English Speakers.
Even we know there are a lot of technological tools for implementing in the English
courses with children; we just used to use our own web page, camera, videos, pictures,
multimedia software, records, game on line, and all the using on web 2.0. In fact, it is clear
that students and we worked together in order to encourage the English learning through
new technologies for them and their practice of study.
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As it might be expected, their parents were very aware of this process;
they accompanied and monitored all the time what students should accomplish
through technology tools and physical materials such as notebook, written production,
workshop comprehension, obviously role play with their relatives and their real lives.
Why is this important for the discussion in this project? The evolution of the
English learning process of children depend largely on their parents‘ responsibility show,
also from the way as we use resources technological and non-technological. For this reason,
we had meeting with them, students and parents where everybody established that the most
important aspect for students might be the evolution of the English learning process
through technological mediation. And the other item was asking how should be used the
technology in children? How can we link up the tools technological with their English
learning process? What kind of tools could be the best tools to implement in this project?
What could be the best way to learn English using technology?
According to Blanckesee, (1999), the issue is not whether or not technology should
be used with young children, but how it should be used. Open-ended tools can support
learning and development when they are used in designing other activities. Technology
tools such as cameras, word processors, and multimedia software make it possible for
children to tell their stories using written words, images, sounds and motion.
Communication tools such as the Internet, e-mail, and videoconferencing allow them to
communicate their ideas to an audience as specific as a partner or as broad as the entire
world. Teachers who are knowledgeable about the capabilities of technology tools and
child development can guide the learning of young children in a way can be simulating and
extremely effective.
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There is a common perception that all learning should be serious and solemn in
nature, and that if one is having fun and there is hilarity and laughter, then it is not really
learning. This is a misconception. It is possible to learn a language as well as enjoy oneself
at the same time. One of the best ways of doing this is through mediation technological.
Harmer (2007), argues that language acquisition seems to be almost guaranteed for
children up to about the age of six. They seem to able to learn languages with incredible
facility. They are also capable of forgetting a language just as easily. For those reasons,
Celse (1991), teaching English as a Second or Foreign Language said that media materials
can lend authenticity to the classroom situation, reinforcing for students the direct relation
between the language classroom and the outside world also audiovisual material provide
students with content, meaning, and guidance. They thus create a contextualized situation
within which language items are presented and practiced.
According to Celse (1991), Teaching English as a Second or Foreign Language
page 455 in addressing teachers on the subject of media, I tend to assume that the issue of
why we should use media in the teaching of second or foreign languages is a superfluous
one, and that I am addressing the already converted. The role which input plays in language
is virtually uncontested (Krashen, 1987) teacher can expose their students to multiple input
sources. Thus, while decreasing the risk of the students becoming dependent on their
teacher‘s dialect, the can also enrich their language learning experiences.
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CHAPTER 3

3.1 Research Design

One of the purposes of this research project was to discover through technology
mediation an approach to facilitate English language learning in children; for us it was very
important to create an space that could solve our main problem during the project period
which was the low frequency classes. this problem did not allow us to have a sequence
learning, as a result of that the students had not learned the topics proposed; however, to
discover was not the only purpose of this project, one of the purposes is also the idea was
also try to identify the students‘ abilities through the instruments designed in order to have
a qualitative and quantitative results
According the last statement, our type of research is Mixed Method, this because we
wanted to include some important aspects about the Qualitative and Quantitative research,
the logical procedures from the quantitative research and the qualitative procedures. As
Creswell, et al, (2003) argue this kind of methodology refers to the inclusion of aspects
established by other people about the study that you are doing and the perceptions
generated by the researcher about the situation as well; the idea to include the triangulation
is to rescue the strengths of qualitative and quantitative methodologies and overcomes the
weaknesses of both of them. In the following paragraphs we are going to show you the
aspect taken in to account for each of one of these methodologies
During the research project we approached to the English learning process in
context with the continuity required, creating spaces where students felt without any kind of
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alteration of their learning context; as Sandoval, C. (2002) argues the Qualitative research
emerges from the concrete analysis of a social or cultural reality sector, just as it is
manifested in practice, as a consequence of that the selection of the research topics and the
perception of them, just could make it with the direct contact with the human reality;
according this statement, the purpose of this kind of research is to discover the singularity
and the essence of an specific population uninfluenced by the conceptions established
genres. During the research period we could perceive the learning weaknesses and strengths
of our students while we were interacting with all of them in the classes; the idea was take
in to account all of the aspects as possible, in terms of education, behavior, perceptions etc,
through the observation and the implementation of the instruments designed. According the
information given by Sandoval, C. (2002) about the qualitative research, our project was
done in a specific social sector, with a concrete population; the analysis done was taken
from different activities designed for that specific context, all of these instruments are
described in the chapter 5 ( Data Analysis).

The characteristic of this kind of research are:

 The researcher sees the people in a holistic perspective, considering them as
everything in his research project.
 The researcher must not take in to account his own beliefs, perspectives and biases
about the study object.
 In the Qualitative research all of the aspects or perspectives on the study object are
valid.

TECHNOLOGICAL MEDIATION IN ENGLISH FOR KIDS.

36

 It emphasizes the validity of research by the proximity to the empirical reality.
 Qualitative researchers are involved in research through interaction with the subjects
they study.

We took in to account all of those aspects during our research project, since the
population was analyzed carefully in order to have a good perception of the situation; for
example, at the beginning of the project our students did not like to speak in classes, they
show them boring with the activities proposed, also they used to forget the topics seen the
last classes, for that reason we were teaching the same topic several times, it produced lack
of confidence in them because they did not feel any improvement in their learning process;
on the other hand when we started to implement the web page in order to review the topics
seen in the classroom, the students became more active in the classes, they liked to speak
about the activities done in the virtual guides and about the topics they learnt, furthermore
they said several times that technology was very attractive for them, moreover when we did
the classes with media, such as tape recording, T.V, music etc., we caught more the
attention of the students than in other classes done without media, for that reason we
concluded that for our students was very good the implementation of technologies, because
while the time was passing we could see the improvement of them in their learning process.
All of this observation was done forgetting the researcher biases or beliefs, because it could
alter the real children context; the idea was to rescue all of the perception as possible about
the study object.
While the qualitative research tries to discover some hypothesis through the
observation, the purpose of the quantitative method is to resolve and measure the impact
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and the results that a situation creates, in order to shed quantitative data that allow to
researchers to have a valid response to the research question and that all of the results could
be demonstrated as well.
As Johnson, B et all (2004) argue, the quantitative research provides de cause and
the effect that a situation produces in the people; that was the we exactly we wanted to do
in our research project, we wanted to identify the impact that our implementation caused in
all of the students, for that reason we created some instruments that could offer us a
numerical data according our pedagogical intervention.
We were designed the instruments carefully according the specific population
before the application of the technology into the classroom; in the analysis done for all of
them, we created statistics in order to know if the problem could be solved with the
technological proposal; the idea was to identify the students‘ improvement in their English
learning, however the purpose was not only to have this information through the
observation and the perceptions that the context gave us, for that reason we create surveys
and tests that could give us numerical data in order to do statistics about before, during and
after the implementation; the purpose to have this information was to give more validity of
our research project.
In brief, the main purpose was to observe to our students in the real context, creating
some hypothesis about this practice; however for us was not enough just to observe and
take notes and to have perceptions; we wanted as well having numerical data in order to
provide the results through the instruments designed for answer our research question.
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3.2 Type of study

We are convinced that the disposition to study…the consequences of our
own teaching is more likely to change and improve our practices than is reading
about what someone else has discovered of his teaching
Corey (1953 p. 70)

This Action Research study had as purpose to identify, analyze and systematize the
students ‗experiences related to the use of a technological tool such as web page in the
education field. This technological tool was used as a strategy to reinforce the learningteaching process in a foreign language in the first English level students at ASE. This
project was done to observe the students ability to develop and apply the knowledge
learned in class in the activities on web page, in order to improve their speaking and
listening skills. In our case we decided to do an observation first in order to identify a
specific problem. Those observations were reflected in our journals which allowed us to
design proposals to find possible solutions to the shortcomings. Self-assessments and
achievement tests were done after each activity and the web page log provided us with rich
information about how students interacted with the tool and how they felt with the activities
and topics designed in the web page. Conversely, action research is one of those terms that
we hear quite often in today‘s educational circles. But just what does it mean? If you ask
three people to define action research, you may find yourself with three different responses
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According to Ferrance, E. (2000) Action research is a process in which participants
examine their own educational practice systematically and carefully, using the techniques
of research. It is based on the following assumptions:
 Teachers and principals work best on problems they have identified for themselves
 Teachers and principals become more effective when encouraged to examine and
assess their own work and then consider ways of working differently
 Teachers and principals help each other by working collaboratively
 Working with colleagues helps teachers and principals in their professional
development.

( p.118)

3.2.1 Types of Action Research
Part of the confusion we find when we hear the term action research is that there are
different types of action research depending upon the participants involved. A plan of
research can involve a single teacher investigating an issue in his or her classroom, a group
of teachers working on a common problem, or a team of teachers and others focusing on a
school- or district-wide issue. For those reasons, in this section we will talk about the
research paradigm that we chose Action Research (AR) which according to Carr et al.
(1986), is a combination of the terms action and research. AR puts ideas into practice for
the purpose of self-improvement and increasing knowledge about curriculum, teaching and
learning. The ultimate result is improvement in what happens in the classroom and school‖.
This definition is a valid concept because we want to help to solve a problem identified in a
group of students related to the use of the new ICT more specifically about the use of a tool
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called web page. Then this paradigm fits perfectly taking into account the purposes of the
research and the objectives stated.
Ferrance‘s (2000) study found the following:
Individual teacher research usually focuses on a single issue in the classroom. The
teacher may be seeking solutions to problems of classroom management,
instructional strategies, use of materials, or student learning. Teachers may have
support of their supervisor or principal, an instructor for a course they are taking, or
parents. (p. 9)
Also, Ferrance‘s (2000) argues:
Collaborative action research may include as few as two teachers or a group of
several teachers and others interested in addressing a classroom or department issue.
This issue may involve one classroom or a common problem shared by many
classrooms. These teachers may be supported by individuals outside of the school,
such as a university or community partner. (p. 10)

3.2.2 Steps in Action Research

Within all the definitions of action research, there are four basic themes: empowerment
of participants, collaboration through participation, acquisition of knowledge, and social
change. In conducting action research, we structure routines for continuous confrontation
with data on the health of a school community. These routines are loosely guided by
movement through five phases of inquiry:
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1. Identification of problem area
2. Collection and organization of data
3. Interpretation of data
4. Action based on data
5. Reflection

Figure 1. from Northeast and Islands Regional Educational Laboratory At Brown
University by Ferrance; E. (2000)
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Our research had all of the steps above and guided us when developing each of the
activities planned and the process itself.

Identify a Problem Area: Teachers often have several questions they wish to
investigate; however, it is important to limit the question to one that is meaningful and
doable in the confines of their daily work. Careful planning at this first stage will limit false
starts and frustrations. There are several criteria to consider before investing the time and
effort in ―researching‖ a problem. The question should

 be a higher-order question—not a yes/no
 be stated in common language, avoiding jargon
 be concise
 be meaningful
 not already have an answer

Gather Data: The collection of data is an important step in deciding what action needs
to be taken. Multiple sources of data are used to better understand the scope of happenings
in the classroom or school. There are many vehicles for collection of (Ferrance.2000 p. 12).



Interviews



Diaries



Portfolios



Field notes



Interviews



Audio tapes



Portfolios



Photos
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Memos



Questionnaires



Focus groups



Checklist



Anecdotal records



Journals



Individual files



Logs of meetings



Videotapes



Case studies



Surveys



Records – tests, report cards,
attendance



Self-assessment



Samples of student work,
projects, performance
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Interpret Data: Analyze and identify major themes. Depending upon the question,
teachers may wish to use classroom data, individual data, or subgroup data. Some of the
data are quantifiable and can be analyzed without the use of statistics or technical
assistance. Other data, such as opinions, attitudes, or checklists, may be summarized in
table form. Data that are not quantifiable can be reviewed holistically and important
elements or themes can be noted‖ (Ferrance.2000 p. 12).
Act on evidence: using the information from the data collection and review of
current literature, design a plan of action that will allow you to make a change and to
study that change. it is important that only one variable be altered. as with any
experiment, if several changes are made at once, it will be difficult to determine which
action is responsible for the outcome. While the new technique is being implemented,
continue to document and collect data on performance. (Ferrance. 2000 p. 12).
Evaluate results: assess the effects of the intervention to determine if
improvement has occurred. if there is improvement, do the data clearly provide the
supporting evidence? if no, what changes can be made to the actions to elicit better
results? (Ferrance. 2000 p. 12).
Next steps as a result of the action research project, identify additional questions
raised by the data and plan for additional improvements, revisions, and next steps.
(Ferrance. 2000 p. 12).In addition, web page designed and implemented in this project
could be used in the next educational intervention because this develops in a correct way
the curriculum for this type of population, becoming benefits of action research.
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3.2.3 Benefits of Action Research in Education
According to Ferrance, E. (2000) p. 21 Team work within the school or district
brings individuals together for a shared purpose. Educators involved in action research become
more flexible in their thinking and more open to new ideas (Pine, 1981). Studies by Little (1981)
suggest positive changes in patterns of collegiality, communication, and networking. It is also

comforting for parents, or education administrators outside of the school, to know that a
teacher is not just blindly following what the latest study seems to suggest, but is
transforming the knowledge into something meaningful. Hence, the next table will show
about the approaches to Action Research and its purpose Goal.
Table 3: Approaches to action Research from Introduction to Research in Education (Ferrance,
2010)

O‗Brien (1998) says that interpretative action research is characterized by a
belief in socially constructed, subjectively-based reality, one that is influenced by culture
and history. To him the researcher is a passive collector and expert interpreter of data. In
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this case the data that we collected throughout the observations, self-assessments and
achievement tests answered by the students at the end of each activity that they
developed.
3.3 Setting
The research project was developing in a Colombian nonprofit foundation called
Alianza Social Educativa; its main purpose is to offer quality education for all of the
community around the institution; it counts with the support of lot of institutions which
are Javeriana University, Minuto de Dios University, National University and La Salle
University and others… ASE offers to the community different kind of topics; people
can study English, Mathematics, French and Music and other courses, moreover all of
those courses are for children teenagers and adults.
ASE was founded in 1999 by initiative of the community leader Martha Baquero,
with the purpose of providing integral and affordable education for all of the
community. She starts with the participation of 150 students divided into five courses in
a public park area and in her own house. Currently the foundation, thanks to the help
from the community has increased its coverage and academic quality through strategic
alliances that allow them to offer 70 courses to approximately 2000 people per semester.
ASE is an independent and autonomous organization that has the purpose to offer
through the education, training that allow to the students to promote the personal and
social development, in order to improve the life quality for all of the people that are
linked in the foundation. Its main purpose is to create a country where the opportunities
being for all in an equality way.
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In this moment The Alianza Social Educativa has four locations: Garcés Navas
III School, Fe y Alegría, Miguel Antonio Caro and the last site is Morisco school, this
was the place where we did our research project; Morisco School is located in BogotaColombia in Engativa (Minuto de Dios); this school has a very big space with more than
20 classrooms, it counts with spaces that allow the students to play different sports in
their breaks and practice in physical education as well.
The foundation is looking for some agreements with public schools; the idea is to
achieve that the government allows it to use as more of publics schools as possible on
week-ends in order to could receive more people that want to learn in their free times
and off course to have more new topics that answer the community needs; one of its
main purpose is to grow and be able to have the best quality of education for people that
do not have a lot of money.
The time proposed for our English classes during the research period were four
hours every Saturday, from 9:00 am to 1:00 pm; the students had a break between 10:30
to 11:00 am; in total we had 40 hours of the learning process in the classroom.
3.4 Participants.

Figure 2. Children from 6 to 8 years old at ASE.and Johana Zuluaga teacher.
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Figure 3. Children from 6 to 8 years old at ASE.and Yuri Chacon teacher.

Our project was developed with 18 children between 6 to 8 years old, the
majority of them lived in the Minuto de Dios, on the other hand there were children that
lived in other places of Bogota, however most of them had some monetary problems in
their homes, this conclusion was taking in to account, as a consequence of the speaking
times that we had in the classes because the students used to talked about this aspect
with the teachers.
The English level worked was A1, it refers that the students must understand
some basic ideas and vocabulary in the foreign language learned; in this level they do
not have a high level production of communicative language in an autonomy way. The
students start with the input process, they collect the necessary knowledge that allow
them to create a very strong basis to acquire the communicative skills, and start to try to
use the basic language in the real context as well.
According to Sandoval, C. (2002) in the qualitative research is important to have
an observation period in order to identify the problem , for that reason during the
observation period we detected that the low frequency time was an important aspect that
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made students used to forget the topics studied the last classes, as a consequence of that
we wanted to create a virtual space where the children could access whenever they were
and wherever they wanted in order to facilitate their English learning process, however
first of all we had kwon the limitations we had; the idea was to identify thought a survey
the possibilities that students had to have access to a computer with internet connection;
for that reason, we created a survey with six question that allowed us to that we could
use this tool in order to discover the useful answer.
The question applied on these surveys had a specific purpose which we are going
to describe in the following paragraph:

1. Who do you live with?
This question was done in order to identify if our students lived with their
parents or with their family; that question was very important for us because our
students were children between six to eight years old, they had no be alone in the
web because there are a lot of distractions in Internet, for that reason the work
must be guided, our purpose was to include the family in the students learning
process, the idea was create a significant learning.
2. Do you have computer at home?
We include this question because was a very important part of our possible future
implementation, because one of the most important thing was to determinate how
many students had computer at home.
3. Do you have Internet at home?
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For us was not sufficient that all of our students had computer at home, because
our implementation was demanding that students also had Internet.
4. If do don't have computer at home. How many times can you access internet in
the week?
This question was created just for the students that had not internet at home, the
idea was to identify that all of them had access to internet at least once a week.
5. When do you use the computer, you usually …?
We included this question in order to know what the students usually do when
they are interacting with a computer.
6. Does someone at home speak English?
We considered that this question was important because when someone at home
speaks in English the students could have an easier language Comprehension,
since they could practice every time.
According the last information, the results obtained in the survey population was
the following:

Who do you live with?
4%

FATHER

6%
11%

27%

MOTHER
BROTHERS

GRANDPARENTS
20%

UNCLES
32%

OTHER

Figure 4. Survey Population applied to 25 children from 6 to 8 years old at ASE.
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According the Figure 4, the 79% of the total students lived with mother, father
and brothers; however the rest of them lived the 11% with grandparents, the 6% with
uncles and the last 4% with other people. Those results demonstrated us that the most of
the students could be helped with their family, because they needed the accompaniment
to the adult when they did the virtual guides.
Do you have internet at home?
16%
Yes
NOT
84%

Figure 5. Survey Population applied to 25 children from 6 to 8 years old at ASE.

As you can see in the Figure 5 the 84% of the total students had computer at
home, for the rest of the 16% of the students we had to create or inquire a lit of bit more,
in order to achieve that the 100% of them have access to a computer .

Do you have computer at home?
20%
Yes

NOT
80%

Figure 6. Survey Population applied to 25 children from 6 to 8 years old at ASE.
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According the Figure 6 we could identify that the 4% of the total students that
had computer at home, did not have connection to internet, it was another limitation for
us.

When do you use the computer, are
you with…?
19%

YOUR PARENT(S)?

AN ADULT?
26%

55%

ARE YOU ALONE?
OTHER

Figure 7. Survey Population applied to 25 children from 6 to 8 years old at ASE.

In order to establish the possibilities we had to do the virtual instruments, we
create the 4 question in order to kwon the frequency that the 20% of the students that
had not access to internet at home could access in a week; the 40% of them marked the
option twice a week, the same quantity of the students selected the option once a week,
and the 20% marked the statement three or more times a week; with these answer we
could identify that all of the students had access to a computer with connection with
internet at least once a week; according this results we could start to create the virtual
implementation.
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When do you use the computer, are
you with…?
19%

YOUR PARENT(S)?

AN ADULT?
55%

26%

ARE YOU ALONE?
OTHER

Figure 8. Survey Population applied to 25 children from 6 to 8 years old at ASE

According the Figure 8, the 55% of the students are with their parents when the
use a computer, on the other hand the 26% are with an adult that are not their parents
and the 19% used to work alone.

When do you use the computer,
usually you …?
WATCH VIDEOS
21%

26%

PLAY GAMES

DO HOMEWORKS

4%
6%

CHAT WITH FRIENDS
43%

LISTEN MUSIC

OTHER

Figure 9. Survey Population applied to 25 children from 6 to 8 years old at ASE
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With this question we could identify that the 94% of the total students used to use
the computer not in an academic way, they just watched videos, played games, chatted
with friends and listened music, however the 4% do homework.

Does someone at home speaks
English?
12%
YES
NOT
88%

Figure 10. Survey Population applied to 25 children from 6 to 8 years old at ASE

According the last question, we could identify that just the 12% of the total
students has someone at home that speaks English; the rest of them did not.

According the first four questions, we identified that we could implement the
mediation technology at ASE, in order to solve the low frequency class problem.

3.5 Data Collections procedures
According to Creswel, J. et al (2003). Designing and Conducting Mixed Methods
Research Administering the data collection in quantitative research involves attending
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to these ethical issues in addition , the procedures of quantitative data collection need to
be administered with as little variation as possible so that bias is not introduced into
the process. The purpose of data collection in a mixed methods study is to
develop answers to the research questions (Teddlie& Yu 2007) mixed methods
researchers cannot lose sight of this objective and should continually ask themselves
whether their data will provide answers to the questions‖. Because of that, our
instruments in order to collect information gets quantitative and qualitative elements to
analyze such as diagnostic, achievement and final test; surveys and self- assessment with
the purpose of analyzing the impact to generated in learning a second language through
the ICTs.
Mixed Methods Research permitted us to recollect different types of data
following any steps and it was placed at ASE ―Alianza Educativa Social‖ during 2010 to
January 2011, La Salle tutor, ASE Coordinator and two teachers practitioner, all the
them read, knew and approved and knew each instruments for collecting data which
were applied to 25 students who started the English course on Saturdays. In fact, the
gathering data procedures were lived in three main moments.
At first moment, in our observation period we started to apply a population
survey in order to identify the type of population who we were studying with; it lasted
five minutes for each one student and after that we were able to define more and better
our educational intervention. On the other hand, it was applied a diagnostic in order to
confirm and respond about children‘s needs in the English Learning Process it lasted
more or least twenty minutes for each one student.
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At the second moment was when we were implementing our pedagogical
intervention which had three types of evaluation: self-assessment, evaluation and guides
evaluation. To illustrate, in our pedagogical intervention designed a web page where
students could find and study five units that include five virtual guides to develop during
the course, after to interactive with the technology tool the children had to sit the
evaluations which consisted in a self-assessment in order to evaluate how much though I
knew about the unit and it lasted more or least 6 minutes per student. However, they sat
an evaluation in order to measure and reinforce the unit; it lasted 15 minutes per student.
Finally, they used to sit an evaluation for virtual guides in order to know the Children‘s
perceptions about the technological tool; it lasted 3 minutes per student.
At the third moment, when we had already finished the school year the children
had to sit a final evaluation in order to analyze measure and know the effects in their
English process through technology. It lasted more or least 20 minutes per student.
Survey Population:
What is a survey? ―A survey can be loosely defined as any process used for
asking people a number of questions (general or specific) to gain information. The
information can be factual or attitudinal, or it can be designed to assess an individual‘s
beliefs or judgments‖. Schuman & Kalton (1985). Allan H. Church &Waclawski, J.
Designing and Using Organizational Surveys: a Seven-Step Process. After to get
definition we designed a popular survey in order to know which are possibilities of
internet access that children had and who could be the person who guides the student in
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his homework. Moreover, there were a series of closed-ended questions asked such
show Table 4
Table 4: Survey Population Table to tabulate information.

SERVEY POPULATION
Who do you live with?
Do you have computer at
home?
Do you have Internet at
home?
If do don't have computer at
home. How many times can
you access intenet in the

FATHER

MOTHER

BROTHERS

GRANDPARENTS

YES

NOT

YES

NOT

ONCE A WEEK

TWICE A WEEK

THREE O MORE
TIMES A WEEK

I CANNOT

AN ADULT?

ARE YOU ALONE?

OTHER

DO HOMEWORK

CHAT WITH
FRIENDS

YOUR PARENT(S)?
When do you use the
computer, you are with…?

When do you use the
computer, you usually …?

WATCH VIDEOS

PLAY GAMES

Do someone at home speak
english?

YES

NOT

UNCLES

OTHER

LISTEN MUSIC

OTHER

On the other hand, survey population was thought to identify the kind of
population in which we were working. Even so, survey population was applied in our
observation period; it had just seven questions in which were evaluated for 25 children
in ASE. Hence, it was printed for each student so they were guided to answers it of the
best way to join us their lives.
As a tool to collect the data was designed and used the survey population format
in which helped us to respond the questions because that survey had seven closed-ended
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questions through happy faces. The figure 11 shows the survey population to be
evaluated

Figure 11. Survey Population format was evaluated by 25 children from 6 to 8 years at
ASE
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Diagnostic test
It is important to say that diagnostic test was a resource implemented in our
observation period to support and detail the description of the problem but not as a result
of our intervention pedagogical of the research project. At the same way, the
populations of students were surveyed to find out how we could better focus on solving
the problem. For that reason, in the third session class we designed and applied a survey
to the population in order to know how many students had got computer at home and
how many students had access to Internet. In this way, we could identify that most of the
kids had a computer and Internet connection at home. For more details see Data
Analysis (Chapter 5).
A diagnostic test is one which is intended to locate specific weaknesses in the
learning of subject. Dash & Dash, M. (2007) Teaching English as an Additional
Language. Although a diagnostic test was done following the next steps: Identify pupils
with prolonged learning difficulties and locating specific learning difficulties of pupils
through basic questions about their personal information, following instructions,
describing their community, talking about their routines, etc. Moreover, there were
seven questions asked such show table 5
Table 5: Diagnostic test table to tabulate the information
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DIAGNOSTIC TEST
N

QUESTION
Morning Have a nice I mus fly
Teacher says to you: hello… How are CAN CAN'T CAN CAN'T CAN CAN'T
1
you?... Goodbye
What is your what is
How are
Teacher asks about your personal
CAN CAN'T CAN CAN'T CAN CAN'T
2
information

3

4

Teacher mentions an occupation and Chance 1
you have to top on with the correct CAN CAN'T
image
Chance 1
Teacher asks about your different
CAN CAN'T
objects school

Chance 2

Chance 3

Goodbye

Have a nice Take care

CAN CAN'T CAN CAN'T CAN CAN'T

How old are
CAN CAN'T

Chance 4

Chance 5

CAN CAN'T CAN CAN'T CAN CAN'T CAN CAN'T

Chance 2

Chance 3

Chance 4

Chance 5

CAN CAN'T CAN CAN'T CAN CAN'T CAN CAN'T

Question 1
5

Read and Match the colours

CAN CAN'T

6

What is your favorite animal?

CAN CAN'T

Question 1

7

Question 1
Could you spell your favorite animal? CAN CAN'T

According with this instrument was designed a diagnostic test format in which
was though to identify Children‘ English level after nine hours of English class.
Consequently, Diagnostic test was applied in our observation period; it had just
six parts with open questions in which were evaluated 25 children in ASE. Hence, it was
printed for each student in which was applied interactively using Listening and speaking
skills among student-teacher.

As a tool to collect the data was designed and used the Diagnostic test format in
order to help us to respond the questions through open and interactive questions. So, the
figure 12 shows the Diagnostic test format to be evaluated
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Figure 12. Diagnostic test format was evaluated by 25 children from 6 to 8 years at
ASE.
Self-assessment
―If children are involved in assessing their needs. They can be actively involved
on deciding what they need to learn next. Learners are then able to take ownership in
applying themselves to new learning and reassessing themselves to see what progress
they have made. Self- assessment is very motivating for children and helps them to take
responsibility for own learning‖ Scott, C (2009) Teaching Children English as an
Additional Language: a Programme for 7-11.
After meaning and knowing the importance about self-evaluation in children, we
used to ask pupils to show how much they understand the learning intention by showing
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their hand with a number of fingers if they showed from cero to two fingers they must
mark off ―I cannot‖ but if they showed three to five fingers they must mark off ―I can‖.
In the meantime, the self-assessment had five interventions and those were gathering
finished each unit which there was a series of closed-ended questions asked such show:
table 6.
Table 6: Self-assessment format was applied to 18 children from 6 to 8 years at ASE.

SELF - ASSESSMENT
Unit 1 Welcome to
School

Unit 2 Doing
Actions

Unit 3 - My
Community

Unit 4 - Toys
and my
Friends

Unit 5 Schedule

I can...
Say hello
Say good-bay
Ask and answer personal information
Talk about jobs
Identify parts of the body
Mention some animals
I can...
Understand orders
Give and receive instructions
Understand class instructions
identify classrom objects
I can...
Identify personal information
Spell my name
Spell my telephone number
Can and answer question about community
Identify the occupations
Identify the nationalities
I can...
Describe myself
Describe other people
Describe my toys
I can...
Talk about my daily routine
Talk about my family routines
Tell expressions time
ask using Wh questions

Can…

Cannot…

Can…

Cannot…

Can…

Cannot…

Can…

Cannot…

Can…

Cannot…
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During our pedagogical intervention, self-assessment was created in order to evaluate
each of the five virtual units worked in the English learning process. This instrument
was printed when students had finished the virtual unit, they might realize the selfassessment into the classroom. Thus, they might just put a tick on the box if they agreed
with the question answering "Can or Cannot‖.

Achievement Test
Mauree‘s (2008) study found the following:
Achievement testing is a way of examining student academic performance. It is a
way to determinate if a student‘s academic needs are being met, to see if the
student is meeting program goals and objectives, to predict a student‘s future
academic success, and to make decisions which improve, support and enrich the
student‘s performance
In fact, achievement test was crucial for everybody that was designed to know
the clarity, objectivity and reliability of the topics. The final step in the testing of the test
was the validation which shows the lacks of the students in their English learning
process. Also, the test had been revised based on the self-assessment made during the
course; it was a part of the testing of the test process, it had been implemented for 10
minutes per student and we used to use to the laptop for typing gathering information.
However, the results of achievement testing were the subject of serious
conversations for us as teachers, because we and few parents viewed such testing as an
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integral part of teaching and learning. Finally, the achievement test was analyzed
according the score the students had, with the following criteria: The students that had
less than 3.0 in the score did not have the knowledge expected. The students that had
more than 3.0 had in the score the knowledge proposed. Total we have 23 surveys that
explain students‘ perception about their learning process and 5 evaluations that
demonstrated us the real knowledge that they had; the results acquired with all of those
instruments could be analyzed in the Chapter V. Data Analysis. The table 7can show the ranges
which were taken into a count to evaluate.

Table 7: .the ranges which were taken into a count to evaluate and tabulate the data collection, it
was applied for 18 children at ASE.

ACHIEVEMENT TEST
Unit 1 - Welcome to School
Unit 2 - Doing Actions
Unit 3 - My Community
Unit 4 - Toys and my Friends
Unit 5 - My SChedule

LESS THAN 30 MO RE THAN 31

LESS THAN 30 MO RE THAN 31

LESS THAN 30 MO RE THAN 31

LESS THAN 30 MO RE THAN 31

LESS THAN 30 MO RE THAN 31

As a consequence, we created an evaluation for each unit studied in the classroom and
through the web page; those evaluations were printed and applied to children by children. As a
Diagnostic test, the purpose of this test was to be applied interactively using Listening and
Speaking skills among student-teacher and try to measure how much students know. Because of
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that, if student showed us that they had learnt and this knowledge could be used in their real
context so they got more than 31 points or in a negative case could get less than 30 points. To
illustrate, the figure 13 helps to understand the evaluation in mention given one example about
the Second Unit called ―Doing Actions‖.

Figure 13 Achievement test format was evaluated by 18 children from 6 to 8 years at

ASE. Taken from Second Unit ―Doing Actions‖.

Final Test

According to Dash & Dash, M. (2007) Teaching English as an Additional
Language. ―Evaluation enables the teacher to report the level of achievement of each
pupil in diverse fields resulting from provision of educational experiences in a given
period. These days, evaluation is of continuous and comprehensive nature and is
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oriented towards pupils to improve their performance.‖ Although we applied based on
procedures provide knowledge of the pupil‘s abilities, aptitude, interest, attitudes and
other personal characteristics. As teachers had an experimental attitude could decide
which instructional strategy needs to be discarded, which needs to be modified and
which needs to be adopted for a particular group for pupils. Therefore, final test was
designed in order to identify the learning English progress during the course
Even so, the test was applied to eighteen children who had finished the English
course and who also were evaluated in the diagnostic test but the final test lasted more or
least 15 minutes per student, which educational objectives had been in the scores to
evaluate or instance ―can‖ and ―cannot‖ whether students were able to talk about their
community, by themselves, their routines they had got ―can‖. Obviously they had
evaluated though speaking and listening skill and the final test obtained all the five units
studied in the course.

Table 8: Format to tabulate the data collected

FINAL TEST
Unit 1 - Welcome to School
Unit 2 - Doing Actions
Unit 3 - My Community
Unit 4 - Toys and my Friends
Unit 5 - My SChedule

C AN

C AN NO T

C AN

C AN NO T

C AN

C AN NO T

C AN

C AN NO T

C AN

C AN NO T
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As a consequence, we implemented a final test in which we permitted to know and
analyze if children improved their English level and they got the English level expected for this
course. This test as diagnostic test and achievement test was applied interactively using
Listening and Speaking skills among student-teacher. Because of that, if student showed us that
they had learnt and this knowledge could be used in their real context so they got ―Can‖ or in a
negative case could get ―Cannot‖. To illustrate, the figure 14 help to understand the evaluation in
mention given one example of the evaluation designed.

Figure 14. Final Test Sample was evaluated to 18 children from 6 to 8 years old at ASE}.
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CHAPTER 4

4.1 Instructional Design

According the analysis realized during the observation period, we categorized the
low frequency classes as our main problem in the learning process, since the students
used to forget the knowledge they were acquired the last classes. As a result of that we
created a space that becomes our students active agents in their learning process; the
idea was to provide them some responsibilities during the week in order to review and
reinforce the topics seen in the classroom; for that reason the methodology used by us in
this research project was the Constructivism because every time we were creating
situations which students had to resolve some problems with the knowledge they had
acquired; the main purpose of that was simulate their critical thinking, in order to create
a meaningful learning that helped them to solve problems or real situation in their lives.
According the last statement we create a virtual pedagogical implementation with
different activities, which students had to develop during the week, those activities were
completely connected with the classes; furthermore we create some surveys, evaluation
and tests in order to have an approach to answer our Research Question:
How does technological mediation facilitate English language learning in
processes with low class regularity?
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On the other hand all of the data collection results could give us information that
could be used to accomplish the task proposed for us with the creation of the main and
the specific objectives:
Main objective:

To analyze the impact that technological mediation has in learning English as a
foreign Language.

Specific Objectives:

 To analyze the relation between the students‘ general language performance and
technological mediation.
 To identify the weaknesses and strengths that students have according the
activities proposed.
All of the instruments and activities designed for this research were created with
the main purpose to analyze through the results the information that allowed us to
determinate the impact that generated the technology used as a learning mediation tool
for children at ASE.

In the following chapter we present the activities designed during the research time
through our pedagogical intervention, which always had have the purpose to facilitate
and improve the students‘ English language learning.
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4.1.1 Approach Method
The meaning of constructivism varies taking into account our point of view and
position, although in the educational context we can identify different meanings. By this
reason, this theory has been traced to the eighteenth century with different meanings.
(Cannella & Reiff, 1994), defined Constructivism as ―an epistemology, a learning or
meaning-making theory which offers an explanation of knowledge‗s nature and how
human are learning of a constantly way. The building of the knowledge in the
constructivism is through interaction based on the previous experiences in relation with
the new knowledge, allowing in the individual an easy acquisition of different
knowledge through didactic activities. Those didactic activities permitted us to emerge
in ASE‘s curriculum ―Esay Way‖ analyzing the program and the Children‘s needs.

Firstly, when we were identifying the problem in the observation period, we
looked for the ASE curriculum and we had found Easy Way, Children English Program
which was designed for nine teachers of La Salle University in September 2007. It said:
English easy way is a helpful tool for teacher to understand the content of the matrix and
tasks of Alianza Educativa Social. Also, this program is divided in two groups for the
children population: ages from 6 to 8 and ages from 9 to 11. That is why there are two
teachers‘ guides, one for each group of age. Obviously, we were focused in the Children
English Program for 6 to 8 years where could analyze about if the proposed program had
the hours, the topics, the activities and the competences according to our students. For
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those reasons, we applied a diagnostic test that showed us how much do students know
English Language? How is the program appropriate with the students‘ needs?
According to the methods and approaches used for the development of this
project, we proposed this pedagogical question as the support of this research project:
How do students develop their listening and speaking skills in English as a foreign
language by means of a technological tool based on the Constructivism approach?
The activities were designed based on the Constructivism which describes the
teacher‗s role as passive and the students ‗roles as active as Jia (2010) says that teachers
should be the designer of teaching environment, the guider for students‗ learning, and
the academic consultant for students. It discards the traditional teaching mode that takes
teachers as the center, which merely focuses on conveying knowledge, regarding
students as the object for receiving knowledge. The new teaching mode takes students as
the center, under the guidance of teachers. Teachers organize and guide the whole
teaching process.
In addition to this we were able to design the activities uploaded them to the web
page and students were in charge of unloading and developing the activities themselves
in their own page. This let us see that the students are active instead of passive.
Finally the activities were focused on developing a cooperative speaking and
listening among eighteen students. They had to participate and interactive with others
partners into the classroom using records, informal questions, interviews, dialogues,
flashcards, pictures, likes, dislikes, etc. Because of it, the interactive learning was the
best way to implement those activities through the web page with students from ASE;
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activities or workshop called virtual guides. In other words, virtual guides were created
in order to develop and reinforce topics seen in classroom in which were working
according the hours agreed for each of the virtual five units designed. The figure 1 will
explain the units worked during our pedagogical intervention also in the point 4.4 Units
description we will study the virtual unit sand their corresponding virtual guides.
CHILDREN LEVEL A1

AGE: 6-8
By: Yury Chacón and Johana Zuluaga

WEEK

TOPIC

0
Unit
3 hours

Sensibility Unit

OBJECTIVES

DESCRIPTOR

FUNCTION

ACTIVITY FOR CLASS

Ocupations, Greetings,
commands, Personal
Information, Animals
and parts of body.

To review some topics Cas ask and answer
Welcome to School
studied about you and me
about personal
Play Bowling to start
in the previous level.
information.

2
Unit
3 hours

To give aand receive
Doing actions and
Doing Actionsbasic orders. To
Can understand
Following
following instructions.
understand orders and to classroom instuctions.
(Orders, commands)
to them.

Ocupations
Greetings , Commands
Personal Information
Animals and parts of body

Through working flash card,
games and activities to
students can review some topics
recognize each of the topics to
seen in the previous level.
review.

Through working games and
Commands: Close the door, jumping, activities of the real context to
mix, add, serve, pour, etc
recognize each of the topics to
identify

Personal Infomation: Where are
Can spell his / her
you from? I'm from Colombia, I'm
Identify Personal
Personal Infomation
Through working games, song
My Community
telephone number.
Colombian. What is your telephone
information, phone
What is your telephone
and activities of the real
(My Family, My
Cans ask and answer
number.
numbers, nationalities and
Nationalities
context to recognize each of
neighbor and my school
question about her /
Nationalities: Colombian, American,
occupations.
Numbers
the topics to identify
his Community
Brazilian, Spanish,
Numbers:1 to 50

4
Unit
3 hours

Describing my toy
and my friend
possesive pronouns,
colors and adjectives

5 Unit
6 hours

My Schedule (simple
present, daily routines,
days of the week and
months)

COMUNICATIVE
COMPETENCE

Through working flash card,
Students can make any order
To do a basic personal
Commands sit down, stand up, silent,
Can understand
Personal Presentation
games and activities to
given by the teacher. Identify the
presentation and to
repeat, open your notebook, close the
classroom instuctions.
Commands
recognize each of the topics to things using in classroom also the
know simple commands
door, jumping, etc
review.
can use basic greetings

1
Unit
9 hours

3
Unit
6 hours

VOCABULARY AND EXPRESS

Students can make any order
given by the teacher

Students can identify hheir
comunity and talk about it

To describe people's
appearence and aspects

Can use simple
phrases and sentences
Physical appearence:
to describe him /
Psychological aspects:
herself and other
people.

Physical appearence: young, old, Through working games, song
handsome, pretty…
and activities of the real
Psychological aspects: nice, shy, context to recognize each of
friendly, beautiful, honest…
the topics to identify

To design our own
schedule using real
routines and actions.

Can talk abput daily
routines and use the Daily Routines, Time
correct expressions to and Prepositions of time:
do it.

Daily Routines: wake up, washing
hands, brushing teeth, taking a
Through working games, song
shower, go to sleeping, do the
and activities of the real Students can express the time and
homemork, have a breakfast…
context to recognize each of
talk about personality routines
Time: o'clock, nine thirty…
the topics to identify
Prepositions of time: in, at, on,
after, for…

Students can describe other
personand talk about it

Figure 15. Scope and Sequences worked through web page and English classes.
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4.2 Units Description
As a technological mediation, we create a web page which students found every
week a different virtual guide according the topic explained by the teacher the last class;
these guides had activities that allow students review the topics seen in the classroom; in
the following pictures you can see some images taken from our web page; if you want
access the URL is www.wix.com/angeencr/interactivezone:

Figure 16. Home on the interactive web page
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Figure 17. Home on the interactive web page

Figure 18. Activities, five units for developing on the interactive web page.
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The web page was divided according the units proposed for that course; total we
have the following units:
Unit 0: Sensibility
Unit 1: Welcome to School
Unit 2: Doing Actions
Unit 3: My Community
Unit 4: My toys and friends
Unit 5: My Schedule

Unit 0 Sensibility:

Objectives
 To review some topics studied about you and me in the previous level.
Time: 3 hours
When we started our practicum as English teachers, we thought about Unit 0 that
it had to be designed in order to review the previous children‘s knowledge have from the
last semester English classes; also it was implemented to standardize the English lessons
and topics.
For this reason, Unit 0 was not thought as a virtual unit but as a class review
when we could identify children‘s strengths and weaknesses for that we developed
activities such as dialogues, dynamic activities and regards using flashcards, role play
and sign language.
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Unit 1 Welcome to School:

Objectives
 To do a basic personal presentation
 To know commands
Time: 9 hours
Virtual guides designed by the web page: 1
Unit 1 was the first formal unit worked in the English classes; here students
might develop 3 virtual guides in three sessions every Saturday. Those units were
articulated with dynamic activities such as role play, mimics, flashcards, hopscotch,
puppets and sign body language.
In fact, some topics developed in this unit were to talk about some jobs,
greetings, commands, Personal Information, some Animals and parts of their body, but
in the meantime students drew their body, their favorite animals and they imitated
commands.

Unit 2 Doing Actions:

Objectives
 To understand orders
 To give and receive instructions
Time: 3 hours
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Virtual guides designed by the web page: 1
With this unit, the purpose was that students will be able to understand, give,
receive orders and commands studied in the classroom such as repeat, close your eyes,
open your mouth sit down, stand up, silent, open your notebooks, close the door, etc.
In the classroom we created for this unit some speaking activities with
commands in order to develop their listening and speaking abilities, in order to make
more active class we created a video with the students, in this we explained how to do
crepes, the students saw this recording in their houses, moreover we designed an
evaluation where students could demonstrate the knowledge acquired.
Unit 3 My Community:
Objective
 To identify personal information, phone numbers, nationalities and occupations.
Time: 9 hours
Virtual guides designed by the web page: 3
The purpose for this unit was that students will be able to spell their telephone
number, ask and answer question about community using WH questions, also they could
identify occupations and nationalities.
In the classroom for this unit we created an activity in pairs, which children ask
to their classmate personal information, at the same time we recorded them after they
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listen themselves, with the purpose to try to correct pronunciation. Furthermore we
designed an evaluation with all of the topics.
Unit 4 My Toys and my Friends
Objective
 To describe people's appearance and aspects
Time: 3 hours
Virtual guides designed by the web page: 1
Unit 4 was worked in a session where students might bring their favorite toy, or
their best friend‘s picture and they had to describe it using Physical appearance such as
young, old, handsome, pretty… and Psychological aspects: nice, shy, friendly, beautiful,
honest…
On the other hand, this unit had a virtual guide which students did do after
Saturday session, also for this class and students might describe themselves using some
pictures and any key words.

Unit 5 My Schedule
Objective
 To design our own schedule using real routines and actions.
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Time: 6 hours
Virtual guides designed by the web page: 1
The purpose for this unit was that students will be able to talk about daily
routines such as wake up, washing hands, brushing teeth, taking a shower, go to the bed,
do the homework, have a breakfast etc.; also they could use the correct time expressions,
prepositions of time, days of the week and moths.
In the classroom for this unit we create an speaking activity which the students
had to tell to the others classmate their daily routine, according we were developing
listening and speaking abilities; also we create a game which students had to select a
number and answer a question according the topics proposed. Moreover we create an
evaluation to measure the students‘ knowledge.
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CHAPTER 5

5.1 Data Analysis

After pedagogical intervention stage that had main aim to implement a
technological tool to improve the English learning process for children, the next step in
the research process is to analyze the information collected. The data analysis in
our project began when was completed the data collection in the observation period. All
the information collected such as survey, diagnostic test and final test, evaluations and
self-assessment which were tabulated and analyzed through the analysis features in the
main objective and the researched question.
The main objective refers to analyze the impact of technological tools in learning
English as a Second Language for children from six to eight years old at ASE. Research
question was formulated in the following terms: How could technology mediation
facilitate English Language Learning in students between six to eight years at ASE?
From the analysis categories emerged from the pedagogical intervention that we
worked in the classroom with the purpose of confirming the students‘ needs in their
English learning process. According to this, all the instruments were taking into account
belonging to the way of collecting information in a mixed research.

5.2 Categorizing:
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According to Creswel et al (2011),Designing and Conducting Mixed Methods Research
Administering the data collection in quantitative research involves attending to these
ethical issues in addition , the procedures of quantitative data collection need to be
administered with as little variation as possible so that bias is not introduced into the
process. The purpose of data collection in a mixed methods of study is to develop
answers to the research question Mixed methods researchers cannot lose sight of this
objective and should continually ask themselves whether their data will provide
answers to the questions. Therefore, our research matches the characteristics of this kind
of methodology because the instruments applied to children throughout their learning
process, instruments were designed and thought in order to know and measure children‘s
behaviors, opinions and English progress. (Teddlie & Yu 2007)
5.3 Data collection procedures
We used this data coding procedure in order to come up with categories that
allowed us to analyze the info collected. We took into account what Burns (1999) say
there is a range of coding possibilities which includes: setting context codes, situation
codes, subject-shared perspective codes, process codes, activity/behavior codes, event
codes, strategy codes, and social structure codes. Fandiño (2007) mentions subjectshared perspective codes. These codes identify and include participants‘ ways of
thinking about particular and specific aspects of the topic. We captured these codes in
surveys that had questions about the perception of the students when they finish any
activity in the technological mediation. We also included activity/behavior codes.
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These codes are directed towards regularly occurring behaviors or activities
within the research context. They can include informal behaviors (student games,
coffee break activities) and formal activities (student speaking, student placement
exams). (This type of coding was chosen because students had the chance of
interacting with the students when giving perceptions about the use of the web
page, the activities they had to develop. So in that sense we could capture those
codes. (Fandiño. 2000 p. 129)
On the other hand, Mixed Methods Research permitted us to recollect different
types of data following any step and it was placed at ASE Alianza Educativa Social
during 2010 to January 2011, La Salle tutor, ASE Coordinator and two teachers
practitioner, all of them read, knew and approved and knew each instruments for
collecting data which were applied to 25 students who started the English course on
Saturdays. In fact, the gathering data procedures were lived in three main moments.
At first moment, in our observation period we started to apply a population
survey in order to identify the type of population who we were studying with; it lasted
five minutes for each one student and after that we were able to define our educational
intervention better. On the other hand, it was applied a diagnostic in order to confirm
and respond about children‘s needs in the English Learning Process it lasted about
twenty minutes each student.
The second moment was when we were implementing our pedagogical
intervention which had three types of evaluation: self-assessment, evaluation and guides
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evaluation. To illustrate, in our pedagogical intervention we designed a web page where
students could find and study five units that include five virtual guides to develop during
the course, after interacting with the technology tool the children had to sit the
evaluations which consisted in a self-assessment in order to evaluate how much though I
knew about the unit and it lasted about 6 minutes per student. However, they sat an
evaluation in order to measure and reinforce the unit; it lasted 15 minutes per student.
Finally, they sat an evaluation for virtual guides in order to know the Children‘s
perceptions about the technological tool; it lasted 3 minutes per student.
At the third moment, when we had already finished the school year the children
had to sit a final evaluation in order to analyze measure and know the effects in their
English process through technology. It lasted more or least 20 minutes per student.
Diagnostic test and final test

Talking of diagnostic evaluation when you have to illustrate on initial conditions and
possibilities for learning or performing one or more tasks Coello, J.(1992). During our
observation, we applied the diagnostic test for 25 students in order to collect, analyze
and confirm the children‘s needs at ASE. This diagnostic test was designed taking into
account the topics studied during three classes before them. Just listening and speaking
were evaluated as main macro skills since the diagnostic was thought for children from 6
to 8 years old. The following results were obtained in 15 minutes per student which they
had to recognize colors and occupation through matching imagines and short words, also
they had to talk about their personal information such as name, age, occupation, likes,
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etc. Finally they had to spell their favorite animal. As we can see in the figure 18; after
tabulating the data about diagnostic test, 17% of children did have the level expected
while 83% of them did not have the English level expected.

Figure 18. After third class how many students had English level expected?

When classes started we applied a diagnostic test in order to know students‘
English level after three English sessions. As results, 83% of them did not have the level
expect for that level; the most difficult part was when they had to talk about their
personal presentation, they did not identify the objects classroom and they did not follow
instructions also they were not able to talk about likes, animals and occupations. As we
can see in the figure 18; after English classes finished, we applied a final test which the
results had showed that 16% of children do not have the level expected while 84% of
them had the English level expected.
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Figure 19. After finished all the class how many students had English level
expected?

We applied this final exam to eighteen students who had studied forty hours in
the classroom and more or less forty hours more through web page at home. In fact, we
could analyze that 67% of students had improved since when they started 17% of them
had English level expected but nowadays 84% of them had attained the English level
expected as a result making a comparison between figure 18 and 19 we deduced that
67% was learning curve improved positively at the end of all the classes as showed in
figure 20.
After applied a diagnostic test in our observation period we could find that 68%
of students were not able to greet as hello, goodbye, good morning, etc. while 32% were
able to do it; 94% of students were not able to talk about themselves such as name,
surname, age, occupation, etc. while 6% were able to do it; 70% of students were not
able to identify occupations through flashcards while 30% were able to do it; 97% of
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students were not able to distinguish their simples objects school as notebook, ruler,
book, pencil, etc. while 3% were able to do it; 64% of students were not able to talk,
read or match colors while 36% were able to do it; 92% of students were not able to talk
about likes or dislikes such as their favorite animal while 8% were able to do it and
finally just 4% of them were able to spell their names, telephone numbers, etc. While
96% were able to do it. As conclusions, students had been forgetting all the topics
studied the before classes and they could not advance in the ASE curriculum for that
reason their English process were not continuous

Figure 20. Comparative between Diagnostic Vs Final Test.
After our pedagogical intervention in ASE we had worked with students about
eighty hours in classroom and through internet work, at the end we applied a final test
which could show us if the learning curve had raised positively or not. As analysis, we
found out that 88% of students were able to greet successful; 94% of students were able
to talk about personal information, 88% of students were able to follow instructions;
83% of students were able to spell their telephone number and names; 72% of students
were able to describe themselves or to other person; 78% of students were able to talk
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about their daily routines using expression of time, all of the results are showed in figure
19. As conclusions, 83% of students that had been forgetting all the topics in early
classes now just 16% of them had difficulties in specifics topics; that result is showed in
figure 20.
In order to identify the English learning process we create a survey that could
determinate the perception that students had according the knowledge acquired by them;
these surveys were applied when we finished any topic, the idea was applied the tests
with different activities, moreover we wanted to have the students perception; the
surveys were done with one statement and two options to answer (can or can't) for all of
the topics seen in the classroom, the child had to select the best option for him according
his knowledge. We created this self-assessment test, because as Maxom, M. (2009)
argues this kind of test are very useful in the classroom, since students have to think
about their knowledge in order to evaluate themselves, as a consequence of that they
could take in to account the aspects or topics they have strengths and weaknesses as a
result, they could be aware about their own learning process trying to improve their
knowledge.
On the other hand was important to identify the real knowledge acquired by the
students while the classes were developed, for that reason we designed one evaluation
for each unit, we linked these test with the lessons plans in order to have an organized
learned; as Mendez, J. (2001) the evaluation always must be connected and oriented by
the curriculum because this is the central framework which specifies the theory in
practice, for that reason the teaching always should be inspired about it. The purpose of
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those evaluation was applied the tests when we finished a unit, right after the corrections
done in the classroom; the main object was to determinate if the students had any
improvement in their English learning process according our pedagogical intervention.
The achievement test was analyzed according the score the students had, with the
following criteria: The students that had less than 3.0 in the score did not have the
knowledge expected. The students that had more than 3.0 had in the score the
knowledge proposed. Total we have 23 surveys that explain students‘ perception about
their learning process and 5 evaluations that demonstrated us the real knowledge that
they had; the results acquired with all of those instruments are the followings:
According the unit one ―Welcome to School‖ the 68% of the students considered
that could do the topics proposed while the 32% of them thought that they couldn‘t do it
figure 21 the figure 22 show us that the 56% of them had more than 3.0 in the unit
evaluation, the difference is 24% between the students‘ perception and the results that
the evaluation gave us; according this we could identify that the 44% of the students did
not have the knowledge they expected.

Figure 21. Self-assessment Unit 1

Figure 22. Achievement Test Unit 1
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At the Second Unit ―Doing actions‖ the 72% of the students thought that they
could do the topics proposed, in contrast in the evaluation the 94% of the students had
more than 3.0 in the score; as a consequence of that we identified that more than 28% of
the children have better results than in the self-assessment; most of them had the
knowledge expected according the topics proposed in the unit 2:

Figure 23. Self-assessment Unit 2

Figure 24. Achievement Test Unit 2

About the information marked by the students in the self- assessment according
the unit 3, we could identify that the 67% of them considered they could dominate the
topics included; somehow in the evaluation done the 56% of them had more than 3.0 in
the score; currently the 11% of the student that selected the option ―I can‖ in the selfassessment, could not accomplish the task successfully in the praxis; in total the 44% of
the learners failed the exam.
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Figure 26. Achievement Test Unit 3

As we can see in the Figure 27 the 63% of the students‘ total considered they
dominated the topics included in the unit 4 about ―toys and friends‖, otherwise the 37%
need more to practice, because they said they could not do it; however in the evaluation
of that unit the half part of the class passed the exam with 3.0 the other half part failed it,
as a consequence of that, we identified that the 13% of the students that marked the
option ―I can‖ in the self-assessment did not understand the topic

Figure 27. Self-assessment Unit 4

Figure 28 Achievement Test Unit 4
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In the Figure 29 we could identify that the 59% of the students considered they
understood the topics included in the unit 5, the 42% of them selected the option ―I
can‘t‖ in the self-assessment; somehow this unit had the most critic results than the
others ones, since just the 33% of the students‘ total had more than 3.0 in the exam, as a
consequence of that the 67% of them failed the evaluation it in this unit; the difference
between the students that marked ―I can‖ with the students that really can do it is the
26%.

Figure 29. Self-assessment Unit 5

Figure 30. Achievement Test Unit 5

According to the following graphics figure 30 the total percentage of the students
that selected the options ―I can or I can‘t‖ during the research period, and the students
that passed the exams with more than 3.0 or those children that failed with less than 3.0
as well.
According the self-assessment results the students‘ total that selected the option
―I can‖ was the 66%, in contrast with the 58% of the learners that had in the evaluations
more than 3.0; as a consequence of this the difference between the students‘ perception
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about their learning process and the real knowledge acquired by them was the 8% of the
total curse; on the other hand the 34% of the students marked ―I can‖ in the selfassessment while the 42%.
According the results, we identify that the percentage could be better if in the
unit 5 the children had understood more in the unit 5, since in those topics they had the
worst scores.

Figure 31 Self-assessment Global

Figure 32 Unit Evaluation Global

Virtual Guides Survey
During our pedagogical intervention in ASE, we designed nine guides virtual to
develop five ambitious units to all the classes so we thought that as an instrument to
evaluate those guides could be applied a survey for each virtual guide that students had
worked, we also realized it in order to analyze, know, and identify the children‘s likes
and dislikes for learning English through web page at ASE.
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On the other hand, those surveys were responded by 18 students who worked the
virtual guide at home so they used to develop the printed guide, so we worked together
into the classroom where students did self-assessment about the guide.
Now we want to show the students‘ perceptions about the nine virtual guides, we
did questions such as: Did you like the virtual guide? How was I? How long did you
spend doing it? Who did you work the guide with? And what did you like the most
between virtual and printed guide?.
As results we have gotten that 98% of the virtual guides liked to students because
those guides were kind, pleasant, nice, useful and friendly, funny also students loved
playing through internet, watched videos, listened to English music and they loved
challenging over time.
According to Jimenez, M. (2009) in elementary school, public school students have a

first formal contact with technology in their learning process, because we can consider
this period as the basis for a successful future. But today, children who were
participants in our research project had the opportunity to interact and learn more about
the technological tools which can be used in order to reinforce their English learning
process. Thus, just 2% of the virtual guides were not liked by the students because any
guide had been hard or difficult to understand to see figure 33
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Figure 33. Children‘s assumptions about the guides that was applied to 18 children
at ASE
Although the first virtual guide was the first time developed a task through Internet,
the results in this first attempt shows that children are familiar with computer use
because the results showed that 69% of the virtual guides had been easy to develop; 15%
of the guide had been a little bit easier; 10% of them had been difficult but 6% of them
had been a little bit difficult for doing.

.

Figure 34. Children‘s experiences about the virtual guide that was applied to 18 children
at ASE
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However, no one of the students spent one hour doing the virtual guide, 42% of
them responded that had been doing during two hours, 29% spent three hours and the
other 29% of the students spent more than three hours (to see figure 34). Nonetheless,
students always mentioned that their families join them for that reason the next question
is about who did they work the guide with. Therefore, 67% of the students did the guide
with their mothers, 20% did the guide with their fathers, and 4% with their uncles or
cousins and 1% did the virtual guide alone. In fact, analyzing the population as we could
see in the figure 35. 23 32% and 27% of the children live with their mothers, fathers or /
and together and the rest of them live with other relative too.

Figure 35 Survey Population

Figure 36 Evaluation about virtual guides

Nevertheless, we could defined in the figure 37 that 94% of the students liked to
work the virtual guide more than printed guides because they say than the computer is
more interesting than the notebook but 6% of them love to draw and color manually.
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Figure 38 Survey Population

There is not one right answer to which notebook a child should use or how many
notebooks a child should use or how many notebooks a child should have for reading
and writing. Buckner, A (1970) Strategies for the Reader's Notebook. Still we could see
in a population survey was applied in our observation period that 43% of the children
when they used the computer was for playing games; between 26% and 21% used the
computer for watching videos and for listening music but just 6% of them used to do
homework. As conclusion, nowadays children prefer to work on the computer more
than on the notebook because they feel challenged to use technological tools also they
think that to have computer at home is really useful in order to interact and know
different aspects of the learning process.
As relevant aspects, we think that the project took the students to start thinking
that the learning of a language does not have to be linked with the traditional teaching
method. Instead of that they could notice that there are other ways to learn English,
among these new teaching trends they could find that the ICT is an alternative path to
acquire a certain level of EFL
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Confidence is a very important aspect in the learning process. For that reason we
consider the children (made a lot of improvement or (improved a lot) in their English
language, as they show in more cases in the self-assessment test that with their
knowledge acquired, it can make students feel better when they are doing the activities
in and outside the classroom.
The results given by the self-assessment test show us that students had
weaknesses in most of the topics, since they had high scores in this surveys; however in
the evaluation not all of them had the same results.
According to the data collected in the evaluations, we believe that we could do
more emphasis in various subjects seen in the classroom, which we identified the
children did not get the expected result.
Finally the results of diagnostic, achievement tests and final test gave us the
guidelines for designing our pedagogical intervention about the children‘s needs, which
became a challenge both personally and professionally.
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CHAPTER 6
6.1 Conclusions
This research allowed us to understand the importance of the new ICT in today's
world in order to fulfill our aim research: to analyze the impact that technological
mediation has in learning English as a foreign Language. Staying in touch with EFL
students provided us as teachers with meaningful experiences about the different ways to
learn English using the new ICT and include them into the classroom practices
We conducted an investigation process about how to help the first English level
students from 6 to 8 years old at ASE in order to learn more using a virtual tool and we
focused the research on the listening and speaking skills. At the beginning we were
concerned about if the students were capable of getting more out of the learning
opportunities they had, and taking more initiative and responsibility for their own
learning. We also felt limited because there were many different obstacles such as the
poor technological conditions and the limited time.
The most relevant conclusions that emerged from the data analysis are the
following:
1. The technologically challenge is population in ASE who children are able to
manage to interact with new technologies also they are capable to know how
to find the necessary information to facilitate their learning in English based
on his life.
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2. Remembering to one of the most current definitions of Education, ―The
Education Act for the State of Guanajuato (1996), the letter says: "Education
as a fun process, and therefore entertaining, which makes it possible to
resolve the false dilemma the use of new technologies, whether for
entertainment or education, as they recognize each other as a binomial
perfectly compatible, they can and should complement each other. In this
sense, the new educational technology should play a role preponderant and,
as the Fainholc Beatriz (1990), it must be constructed in an appropriate
manner to our own reality historic social.
3. The implementation of ICT in education facilitates listening and speaking
skills improvement in English learning Process; demonstrating a positive
learning curve shown in the Diagnostic and Achievement Tests.
4. Mediation technology enables a continuous practice of language and the
review process because its application facilitates the reinforce the topics
studied in class. In fact, it enhances the possibilities to work autonomously in
teaching and learning processes where time is the main limitation between
classes.
5. To integrate ICTs makes possible an active participation and involvement of
students´ families and school, it means they could help and collaborative
during English learning process working in just one group.
6. Integrating technological mediation in the learning process stimulates to
develop self-regulation and autonomous work learning skills, through self-
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assessment developing an awareness of student's role in the learning process
taking into account new technological resources that can be used to learn a
second language.
7. Self-assessment processes added to the technological mediation is perceived
as a complementary and integral tool for the learning process, side by side
with the concept of learning just in the traditional classroom in which teacher
play main role in front of the students.
8. Technological mediation enriches the learning process, making it dynamic,
varied and attractive to the students. In addition, it makes thematic and
educational practices attractive without losing the same educational purpose.

TECHNOLOGICAL MEDIATION IN ENGLISH FOR KIDS

101

References

Benson, P. L., Galbraith J., &, Espeland, P. (1994). What Kids Need to Succeed:
Proven, Practical Ways to Raise Good Kids. Minneapolis, MN: Free Spirit Publishing.

Blanckensee, L. V. (1999). Technology tools for young learners. New York: eye
on education.

Burns, A. (1999). Collaborative action research for English language teachers.
Cambridge, UK: Cambridge university press.

Cabero, J., Salinas, J., Duarte, A., & Domingo, J. (2000). Nuevas tecnologías
aplicadas a la educación. Madrid: Síntesis.

Carr, W., & Kemmis, S. (1986). Becoming critical: Education, knowledge, and

action Research. Lewes, Sussex: Falmer Press.

Creswell, J. W., Plano Clark, V. L., Guttmann, M. L., & Hanson, E. E. (2003).
Advanced mixed methods research design. London, UK: Sage Publications LTDA.

Dash, N. (2007). Teaching English as an Additional Language. India: Atlantic
Publishers and Distributors (P) LTDA.

Erben, T., Ban, R., & Castañeda, M. (2009). Teaching English Language
Learners through Technology. New York, NY: Routledge.

TECHNOLOGICAL MEDIATION IN ENGLISH FOR KIDS

102

Ferrance, E. (2000). Action Research. Northeast: Lab.

Fainholc, B., (1999). La interactividad en la educación a distancia. Argentina:
Paidós.

Gagné, R. (1985). The conditions of Learning. New York: Holt, Rinehart &
Winston.

Hamer, J. (2007). How to Teacas our lives will change after this is a mutual
achievement.h English. England: Logman.

Herrera, M.A. (2004). Las Nuevas Tecnologías en el Aprendizaje Constructivo
en Revista Iberoamericana de Educación. Recovered from 15 November 2011 from
http://www.rieoei.org/deloslectores/821Herrera.PDF

Jimenez, M. (2009). Tecnología Educativa en educación básica: el uso de la
Enciclopedia en la escuela primaria. Retrieved from
http://www.odiseo.com.mx/articulos/tecnologia-educativa-educacion-basica-usoenciclomedia-escuela-primaria-octavio-paz

Johnson, R. (2006) The Validity Issue in Mixed Research. Florida, USA: MidSouth Educational Research Association.

Levy, M. (1997) Computer-assisted language learning: context and
conceptualization. Oxford: Clarendon Press. Livingstone, S. (2009) Kids online:
opportunities and risks for children. Great Britain: The Policy Press.

TECHNOLOGICAL MEDIATION IN ENGLISH FOR KIDS

103

Mahecha, A. J., Gutierrez, X., Montero, Y. & Barrera, L. (2011). Wiki as a Tool
of Cooperative English Writing Production and Reading Comprehension at la CUN
University: an Action- Research Study. Thesis not published, La Salle University –
Bogota. Colombia
O‘Brien, R. An Overview of the Methodological Approach of Action Research.
Retrieved September 20, 2011, from http://www.web.net/~robrien/papers/arfinal.html

Pais, S. et al (2009). Learning with the Use of Technology, Recovered November
14th 2011 from http://library.iated.org/view/PAIS2009LEA

Rogers, P. (2002) Designing Instruction for Technology-Enhanced Learning.
Hershey, U.S.A: Idea Group Publishing.

Salomon, G. & Schrum, L. (2007) Web 2.0: new tools, new schools. Washington,
DC: Iste.

Sandoval, C. C. (2002) Investigación Cualitativa. Bogotá: ARFO Editores e
Impresores Ltda.

TECHNOLOGICAL MEDIATION IN ENGLISH FOR KIDS
APPENDIXES
Appendix 1: Diagnostic Test Sample

104

TECHNOLOGICAL MEDIATION IN ENGLISH FOR KIDS
Appendix 2: Sample of the virtual Guides

105

TECHNOLOGICAL MEDIATION IN ENGLISH FOR KIDS
Appendix 3: Survey about guides

106

TECHNOLOGICAL MEDIATION IN ENGLISH FOR KIDS
Appendix 4: Survey about population

107

TECHNOLOGICAL MEDIATION IN ENGLISH FOR KIDS
Appendix 5: Achievement Test

108

TECHNOLOGICAL MEDIATION IN ENGLISH FOR KIDS
Appendix 6: Final Test

109

